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Abstract

This study aimed to examine the effect of self-efficacy and self-esteem levels on the choice of specialization branch
of students studying at the School of Physical Education and Sports. Self-efficacy and self-esteem scales were
applied to 119 students in the 3rd and 4th grades who chose a specialization branch in the coaching department.
The data obtained by the relational survey model method were analyzed in SPSS. Self-efficacy and self-esteem
levels were found to be moderate. Self-efficacy levels did not differ significantly according to sex, age, specialty
branches, the reason for choosing a specialty, duration of interest in the specialty, and duration of specialty. There
is a significant difference in self-esteem according to sex, specialty branch, and reason for choosing a specialty.
There is no significant difference according to age, duration of interest in specialty, and duration of specialization.
The self-esteem levels of female students are higher than male students. Self-esteem levels of students in the soccer
branch are higher than those in the swimming and tennis branches. The self-esteem levels of students in the
gymnastics branch are higher than those in the swimming and tennis branches. Self-esteem levels of students with
economic income reasons were higher than those with career planning and friends’ recommendation reasons.
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Beden egitimi ve spor yiiksekokulunda okuyan égrencilerin uzmanhk brangsi seciminde
ozyeterlilik ve benlik sayg diizeylerinin incelenmesi

0z

Bu ¢alismanin amact beden egitimi ve spor yiiksekokulunda okuyan 6grencilerin uzmanlik brangi secimlerinde
ozyeterlilik ve benlik saygi diizeylerini incelemektir. Antrenérliik béliimiinde uzmanlik brangi segen 3. ve 4. sinifta
119 égrencive ozyeterlilik ve benlik saygisi 6l¢egi uygulanmistir. Iliskisel tarama modeli yontemiyle elde edilen
veriler SPSS 'de analiz edilmistir. Ozyeterlilik ve benlik saygilari orta diizeyde bulunmugstur. Ozyeterlilik diizeyleri
cinsiyet, yas, uzmanlik bransi, uzmanlik se¢me nedeni, uzmanlikla ilgilenme siiresi ve uzmanlik alma siiresine gore
anlamli fark géstermemistir. Benlik saygilart ile cinsiyet, uzmanlk bransi ve uzmanlik se¢me nedenine gére
anlamli fark vardwr. Yas, uzmanhkla ilgilenme siiresi ve uzmanlik alma siiresine gére anlaml bir fark
gostermemektedir. Kadin dgrencilerin benlik saygist diizeyleri erkek ogrencilere gore daha yiiksektir. Benlik
saygist diizeyleri futbol bransindaki ogrencilerin, yiizme ve tenis bransindakilerden daha yiiksektir. Cimnastik
bransindaki ogrencilerin benlik saygisi diizeyleri yiizme ve tenis bransindakilerden daha yiiksektir. Ekonomik gelir
nedenindeki ogrencilerin benlik saygisi diizeyleri, kariyer planlamasi ve arkadas onerisi nedenindekilerden yiiksek
bulunmustur.
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INTRODUCTION

Self-efficacy perception directly affects an individual’s motivation. Individuals want to
engage in positions and situations in which they feel highly secure and competent and want to
avoid other activities. Recognizing self-efficacy helps to determine how well a person can
withstand challenges and obstacles and how to recover quickly from negative situations. High
self-efficacy, which leads to more restorative energy in the face of challenges, affects the level
of anxiety and stress experienced by individuals during activity (Pajares, 2001). The concept of
self-efficacy has nothing to do with a person’s abilities or how well they use them. It is about
the belief in one’s own abilities and skills. Self-efficacy does not mean being capable. It means
that individuals rely on available resources (Yildirim & ilhan, 2010). Self-efficacy perceptions
of people are shaped by their efforts to set and achieve goals, and the resistance and reactions

they show against the obstacles they face (Akkoyunlu et al., 2005).

Bandura (1997) argued that there are four main effects on beliefs about self-efficacy.
These are the experiences, verbal beliefs, emotional states, and personal experiences of other
people around you. The experiences of others and the target activities of specific individuals or
groups of learners are modeled by others. Verbal persuasion should be created through verbal
exchanges that take into account the expected performance and level of achievement from the
instructor. Depending on how a person behaves in situations of anxiety, fear, or excitement,

emotional states cause him/her to feel competent or incompetent (Tufan, 2016).

An individual is capable of completing any task, but low self-efficacy may prevent them
from ever starting, or they may fail because they believe their actions will set them up for
failure. In other words, the person has the equipment and ability to cope with any situation but
may have low self-efficacy beliefs. The natural consequence of low self-efficacy is that when
a person acts, he or she either fails or does not act at all (Ozerkan, 2007). Having a high belief
in self-efficacy may impair cognitive processes and the ability to focus on achievement, cause
individuals to set higher, achievement-oriented goals rather than easily attainable goals, and
lead to a lack of consistency in decision-making. Self-efficacy beliefs help people determine
how much effort they will make, how long they can endure in the face of difficulties, and how

they can recover without giving up when faced with difficult situations (Azar, 2010).

Self-efficacy is a belief that develops and changes over time. As per the characteristics
of Bandura’s social learning theory, the development of self-efficacy beliefs is influenced by

symbolic language. For cognitive functions such as observing and reflecting on oneself and
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identifying causal relationships with others, this symbolic language is used. Besides,
environmental social reactions directly affect self-efficacy beliefs through these cognitive
characteristics. (Unay, 2012). Senemoglu (1997) categorized the factors affecting the

development of self-efficacy as follows. These include:
1. Experience: Self-efficacy is influenced by insights gained through one’s behavior.

2. Indirect Experience: Individuals’ judgments based on the results they draw from the

successful or unsuccessful activities of those similar to themselves are valid.

3. Verbal Beliefs: Whether a person can act or not, the support and advice they receive

affect their self-efficacy.

4. Psychological context: The expectation of an individual to complete a task
successfully also affects his/her self-efficacy perception (Senemoglu, 1997; Korkmaz, 2002).

According to Korkmaz, the determinant approaches in the development of self-efficacy

in individuals are as follows.

1. Expectations of effectiveness: Individual perceptions and perceived difficulties in
realizing the actions to be performed (expectation).

2. Generalization: The individual’s ability to apply and use previously learned behaviors

to similar events.

3. Empowerment: The strong belief that the individual can take action (strong belief).
The power of this belief not only empowers the individual but also does not change the

individual’s views (Korkmaz, 2002).

What a person experiences can be positive or negative. This situation positively affects
the self-efficacy perception of the individual. It is also important to observe the experiences of
others and to draw conclusions from the experiences of those we take as role models, which
affects the individual’s self-efficacy perception. Another strong aspect of perceived self-
efficacy is verbal persuasion. This includes both positive and negative situations that
individuals receive as feedback from their environment. An individual’s psycho-emotional state
is one of the most important factors affecting self-image and self-efficacy. Because when the
individual is in a positive mood, self-efficacy belief is high, while in the opposite situation, self-
efficacy belief is low. This situation significantly affects the individual’s work performance and
self-confidence (Figen & Mete, 2009).
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Athletes are deprived of their favorite daily habits in the process of simultaneous
training and education, and they also face negative psychological problems such as stress and
anxiety due to intense physical activity and high expectations of sports performance.
Conceptually, self-efficacy beliefs are related to individuals’ independent decision-making
about how they use the necessary sanctions to overcome unplanned and unexpected situations.
Self-efficacy beliefs serve as a compass in determining the goals that individuals want to
achieve based on their dreams and their efforts and in controlling experienced individuals in

the process of achieving these goals (Adigiizel, 2007).

The concept of self can be defined as an individual’s view of himself/herself and the
way he/she presents himself/herself in his/her mind. In addition, the concept of self is an
expression of perceptions, personal interpretations, experiences, goals to be achieved in the
future, the social status of one’s mind, and the things conceptualized by one’s mind (Hattie,
2014). The self can also be defined as the way humans have evolved to understand and justify
themselves. One’s self-esteem shapes who they really are. As a psychological construct, the
self is the basis for perceiving, evaluating, and responding to the world around us (Huitt, 2004).
The ego is believed to develop at birth. The physical health of the child affects the integrity of
the child’s self-esteem. The development of self-image is observed in the early stages of life.
The emergence of positive emotions in the child is influenced by the emotional state of the
parent and their attention to the child’s physical needs. Meeting psychological needs is
important because it is the core of children’s feelings of trust and love (Pajares & Schunk,
2005).

Self-esteem is a result of how individuals perceive themselves and their expectations of
acceptance or rejection. In other words, it is a set of statements that indicate how valuable or
worthless a person is. The concept of self-esteem is a life skill that is learned throughout life.
Self-esteem is responsible for acquiring individuality, enjoying life to the fullest, selecting
activities in line with one’s goals, establishing ideal and lasting communication with others,
creating consensus, and developing value models. It is crucial for planning success and the
future correctly (Ersan et al., 2009). Self-esteem is related to the concept of self. People who
have positive thoughts about themselves may have high self-esteem. If an individual has
positive thoughts about himself/herself, he/she may have high self-esteem. Self-esteem is
mostly related to the affective aspect of the self. Brown states that self-esteem is related to how
individuals generally feel about themselves and how they evaluate their abilities and skills
(Curun et al., 2012).
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It is important to distinguish between the concepts of self and self-esteem. A person’s
self-concept is everything they know about themselves, including their name, race, preferences,
beliefs, values, height and weight. In contrast, self-esteem is related to personal beliefs about
abilities, skills, and social relationships. Self-identity and self-esteem are related but different
concepts. Self-esteem stems from whether you like who you are or not. Self-esteem is a state
of self-esteem resulting from the harmony with the self-concept obtained through the
individual’s self-evaluation. It describes the state of an individual who sees himself/herself as
valuable or worthy (Ag¢an, 2021).

Coopersmith (1967) summarizes the four main factors affecting the development of self-
esteem in individuals as follows. The first important factor is the degree of unconditional
acceptance, compassion, and respectful behavior towards others whom individuals consider
important in their lives. Personal achievements and status are other factors. Achievements are
an important basis for the development of self-esteem as they allow individuals to gain attention
and different positions in society. Individuals must achieve goals set by themselves or others.
Within this scope, evaluating one’s strengths and achievements according to one’s standards is
another fundamental component of developing self-esteem. How an individual evaluates and
reacts to others’ evaluations of him/herself is another fundamental factor in the development of

self-esteem (Kumbaroglu, 2013).

In the field of social psychology, many studies have been conducted on the concept of
self-esteem and researchers have mentioned different types of self-esteem. These distinctions
fall into three categories: general and specific self-esteem, temporary and permanent personality
traits, and social and individual (Curun, 2012). General self-esteem refers to an individual’s
evaluation of his/her life as a whole, while specific self-esteem represents an individual’s
evaluation of himself/herself in a specific subject or area. Self-esteem for enduring personality
traits refers to a long-term assessment of oneself, whereas transitory self-esteem refers to the
current situation or short-term assessment. Social self-esteem towards others involves defining

oneself at the group level.

High self-esteem raises their standard of living and is a factor that prevents them from
becoming depressed. Those with high self-esteem have high expectations of themselves and
accept their opinions because of their positive actions and successful outcomes. They trust their
actions and their results. In this way, they do not have difficulty expressing themselves due to

the reactions they encounter and they start to accept other thoughts. High self-esteem requires
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respect from others as well as positive characteristics such as self-confidence, desire to succeed,
and optimism (Turanli, 2010). Some other characteristics of people with high self-esteem are
as follows:
Their motivation increases and their quality of life improves (Cetinkaya & Basbakkal,
2005).

e Optimism levels increase (Neff & VVonk, 2009).

o New ideas are more likely to be open and more likely to succeed in growth.

o More realistic granularity and faster implementation of these targets.

e They are capable of taking risks on their way to success.

e They admit their mistakes and are determined to correct them.

e They can take an active role in society (Tung, 2011).

e They can cope more effectively with trauma and stress (Trzesniewski et al., 2003;
Bardel & Falk, 2010).

The difference between what an individual wants to achieve and what he/she has done to
achieve it, how he/she perceives, interprets, and thinks about the issue determines his/her level
of self-confidence. People tend to constantly compare themselves with their ideal selves. The
greater the difference between these selves, the smaller the difference in self-esteem
(Kulaksizoglu, 2010). Those with low self-esteem value what others say and think about them
rather than what they think about themselves and always evaluate themselves negatively
(Kimter, 2012). Some of the problems to be seen in people with low self-esteem are as follows:

« Mental problems,

« Eating disorders,

« Alcohol and smoking addiction,

 The problem of not trusting the outside world (Tung, 2011),

« Depression (Taysi, 2000; Neiss et al. 2002; Trzesniewski et al., 2003; Neff & Vonk,

2009),

« Anxiety (Taysi, 2000; Neiss et al., 2002; Neff & Vonk, 2009),

« Loneliness (Neiss et al., 2002),

« Social phobia (Rosenberg, 1965)

e Deficiencies in motivation (Cetinkaya & Bagbakkal, 2005).
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METHOD

Research group (population-sample)

This study, in which quantitative research method was used, is a survey research. Survey
research, which aims to describe a situation existing in the past or present as it is, allows
working on large groups and is frequently used in the field of social sciences (Karasar, 2012).
A research study by Arslantiirk (2004) attempts to define situations, events, facts, concepts and
objects. The aim is to present the current situation and facts with their characteristics. This
research model, The study was used to examine the self-efficacy and self-esteem levels of
students studying at the School of physical education and sports in their choice of specialization

branch.

The population of this study consists of 266 students studying in the Department of
Coaching at Batman University School of Physical Education and Sports The sample consists
of 119 students studying in the 3rd and 4th grades who made a specialization selection. Table

1 shows the demographic and occupational characteristics of the students.

Table 1. Demographic characteristics of the students

Demographic Variables n %
17-19 years 2 1.7
20-22 years 46 38.6
Age
23-25 years 47 39.5
26 years and above 23 19.2
Female 45 37.8
Gender
Male 74 62.2
Swimming 41 34.5
Tennis 54 45.3
Specialty branch Football 7 5.9
Gymnastics 10 8.4
Volleyball 7 59
Career planning 36 30.3
. . Interest in the branch 59 49.6
Reason for choosing a specialty —
Economic income 16 13.4
Friend recommendation 8 6.7
1 year 42 35.3
Duration of interest in the branch 2-3 years 48 404
4-5 years 16 13.4
6 years and above 13 10.9
. . 1 semester 15 12.6
Duratlor} O.f sp_eC|aIty 2 semester 72 60.5
specialization
4 semester 32 26.9
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Table 1 shows the demographic information of the students who participated in the
survey. Table shows that the highest average age group is the 23-25 age group with 39.5% (47
respondents) and the lowest average age group is the 17-19 age group with 1.7% (2
respondents). The other age groups are 38.6% (46 respondents) in the 20-22 age group and
19.2% (23 respondents) in the 26 and above age group. The table shows that 37.8% (45 people)
of the female students and 62.2% (74 people) of the male students were female. Considering
the specialization branches chosen by the students, 45.3% (54 people) chose tennis, 34.5% (41
people) chose swimming, 8.4% (10 people) chose gymnastics, and 5.9% (7) chose football and
volleyball. Considering the reasons for choosing a specialty, 49.6% (59 people) were interested
in the specialty, 30.3% (36 people) were interested in career planning, 13.4% (16 people) were
interested in economic income and 6.7% (8 people) were interested in the specialty based on
the recommendation of friends. It was seen that 40.4% (48 people) were interested in their
chosen specialty for 2-3 years, 35.3% (42 people) for 1 year, 13.4% (16 people) for 4-5 years
and 10.9% (13 people) for 6 years or more. In the table, 60.5% (72 people) of the students
received specialization for 2 semesters, 26.9% (32 people) for 4 semesters and 12.6% (15

people) for 1 semester.

Data collection tools

Personal information form, self-efficacy belief scale, and self-esteem scale were used as
data collection tools. It was developed to determine students’ belief in their capacities. The
scale developed by Riggs, Warka, Babasa, Betancourt, and Hooker (1994) was adapted to
Turkish by Ocel (2002). The scale consists of 10 questions to determine students’ beliefs in
their capacities. A 5-point Likert scale is used to determine the extent to which students agree
with the statements in the questions. The questions were formed by reverse and straight
questions. The internal consistency coefficient of the scale was calculated with Cronbach’s
Alpha Technique and reported as 0.86 (Riggset al., 1994). The self-esteem scale was developed
by Morris Rosenberg in 1963 and then validity and reliability studies were conducted and used
in many studies (Rosenberg, 1965). It is a self-report test consisting of 63 items and 12
subcategories. The subcategories are: Self-esteem, self-symptoms, people’s trust, depressive
affect, daydreaming, psychosomatic individuals, feeling threatened in interpersonal
relationships, ability to participate in discussions, relationship with parents, relationship with
father, and psychic isolation. The “Self-Esteem” sub-dimension of the scale was used for this
study. The scale, which was adapted into Turkish by Cuhadaroglu (1986), is a four-point Likert-
type scale consisting of 10 questions in which the individual evaluates himself/herself. The
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scoring is based on a four-level Likert-type scale with 5 positive and 5 negative situations.
Scoring categories ranging from “strongly disagree” to “ strongly agree”. Negative statements
include topics 1, 2, 4, 6, and 7, while negative statements include topics 3, 5, 8, 9 and 10. In the
scoring of the scale, a low score indicates high self-esteem and a high score indicates low self-

esteem. Cronbach’s alpha reliability coefficient of the scale was 0.76.

Data analysis

Descriptive statistics, frequency tables, reliability analysis, normality tests, and difference
tests were used to analyze the data from the scales filled out by the students using the SPSS
program. Skewness and kurtosis values of the items in the scales in normal distribution were
examined. As an indicator of the normal distribution of the data, kurtosis and skewness values
should be between +1.5 and -1.5 (Tabachnick & Fidell, 2013), +2.0 and -2.0 (George &

Mallery, 2010). Normality test results are presented in Table 2 below.

Table 2. Normality test

Mean s.d. Skewness Kurtosis
Self-efficacy 4,15 0.78 0.13 -0.92
Self-Esteem 3.22 1.35 -0.21 -1.24

According to the results of the normality test, the kurtosis and skewness values of the
data belonging to the self-efficacy scale and self-esteem scale are in the normal distribution
range, and t-test and ANOVA tests were used for the analysis of the data belonging to these
scales. The scales used in the study were previously validated and reliable scales. Reliability
and validity analyses were applied to the scales for the sample applied in this study. Cronbach’s
alpha coefficient was used as the reliability criterion of the scales. Cronbach’s alpha is the most
widely used method in internal consistency calculations. In addition, Cronbach’s alpha
coefficient is used when the number of values that an item can take is above two (Akbulut,
2010). Table 3 shows the Cronbach’s alpha values of the reliability tests of all the variables
included in the scales, and reliability tests were applied in the SPSS 24.0 package program.

Table 3. Reliability results of self-efficacy and self-esteem scale

Scale Name Cronbach’s Alpha Number of Items
Self-efficacy 0.866 10
Self-Esteem 0.917 10

The Cronbach’s Alpha Reliability Coefficient used in the reliability analyses of the self-
efficacy and self-esteem scales was 0>0.70, as seen in Table 3, so the scales were accepted as

reliable.
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FINDINGS

Descriptive results on students’ self-efficacy and self-esteem levels

Descriptive results of students’ self-efficacy levels

Table 4 and Table 5 show the results of the descriptive analysis conducted to determine

the self-efficacy and self-esteem levels of the students.

Table 4. Self-efficacy levels descriptive scale

Self-efficacy Mean s.d.

S1 | am confident in my abilities as an athlete. 4.26 0.78
S2  Asaplayer, | have some shortcomings. 3.97 0.87
S3  Sometimes | can play badly because of my lack of ability. 2.29 0.82
S4 | have doubts about my abilities as an athlete. 3.50 1.09
S5 I have all the skills required by the sport | am practicing. 3.38 0.94
S6  Most of those who do the sport | do can do it better than me. 3.21 1.03
S7 | am very good at my sport. 3.31 0.83
S8 I have no future in this sport because of my lack of skills. 2.03 0.92
S9  lam proud of the skills and abilities | have in my game. 4.14 0.65
S10  When | play, | get nervous about other people watching me. 3.66 1.08
Self-efficacy Levels 3.37 0.90

It was observed that the students’ self-efficacy levels were at a moderate level since the
average score on the scale was 3.37 and the self-efficacy levels of the students were scored
between 1-5. The highest mean was given to the question “I am confident in my abilities as an
athlete” and the lowest mean was given to the question “Sometimes | can play badly because
of my lack of ability”.

Descriptive results of students’ self-esteem levels

Table 5. Self-esteem descriptive scale

Self-Esteem Mean s.d.
S1 I consider myself as valuable as any other human being. 3.34 0.61
S2 | believe | have some positive gualities. 3.47 0.56
S3 I tend to see myself as a failure in general. 3.12 0.68
S4 I can do things as much as many other people can. 3.20 0.62
S5 I can’t find too many things to be proud of in myself. 3.30 0.62
S6 I have a positive attitude towards myself. 3.33 0.65
S7 | am satisfied with myself in general. 3.27 0.67
S8 I wish | could have more respect for myself. 2.30 0.91
S9 Sometimes | believe that | am useless. 3.20 0.80
S10 Sometimes | believe that | am not enough at all. 2.98 0.86

Self-Esteem Levels 3.15 0.70

It was observed that the self-esteem levels of the students were at a moderate level since
the average score of the scale was 3.15 and the self-efficacy levels of the students were scored
between 1-5. The highest mean belongs to the question “I believe | have some positive
qualities.” and the lowest mean belongs to the question “I wish I could have more respect for

myself”.
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Investigation of students’ self-efficacy and self-esteem levels according to variables

In this section, whether self-efficacy and self-esteem levels differ significantly according
to personal and professional characteristics is analyzed under subheadings.

Investigation of students’ self-efficacy and self-esteem levels according to gender

Table 6 shows the results of the t-test conducted to examine the effect of students’ self-

efficacy and self-esteem according to gender.

Table 6. T-test results of self-efficacy and self-esteem levels according to gender variable

Gender N X s.d. df t p
. Female 45 3.38 0.38
Self-efficacy 117 0.02 0.98
Male 74 3.37 0.32
Female 45 3.30 0.42
Self-Esteem 117  2.72 0.01*
Male 74 3.06 0.48

*=p<0,05

Table 6 shows that the mean scores of students’ self-efficacy levels scale do not show a
significant difference in terms of gender t(119)=0.02, p>.05. The mean scores of the students’
self-esteem levels scale show a significant difference in terms of gender t(119)=2.72, p<.05.
Self-identity levels of female students (X=3.30) were higher than those of male students
(X=3.06).

Investigation of students’ self-efficacy and self-esteem levels according to age variable

Table 7 shows the descriptive statistics of self-efficacy and self-esteem levels according
to age.

Table 7. Descriptive statistics of self-efficacy and self-esteem levels by age

Age N X s.d.
17-19 years 2 3.65 0.49
20-22 years 46 3.42 0.35

Self-efficacy y
23-25 years 48 3.37 0.37
26 years and above 23 3.27 0.22
17-19 years 2 3.50 0.14
20-22 years 46 3.23 0.50

Self-Esteem

23-25 years 48 3.14 0.45
26 years and above 23 2.99 0.42

In Table 7, it was seen that the highest mean self-efficacy score was in the 17-19 age
group (X=3.65) and the lowest mean was in the 26 and over age group (X=4.14) according to
the age variable. The mean scores of self-esteem were highest at the age of 17-19 (X=3.50) and
lowest at the age of 26 and above (X=2.99).
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Table 8 shows the results of the one-way variance test (ANOVA) conducted to

understand whether students’ self-efficacy and self-esteem levels differ according to their age.

Table 8. ANOVA test results for self-efficacy and self-esteem levels by age

f/oalg;?]g qul:J::es s.d. Mean Squares F P
Between-group 0.48 3 0.16
Self-efficacy Within-group 13.32 115 0.12 1.38 0.25
Total 13.80 118
Between-group 1.20 3 0.40
Self-Esteem Within-group 24.86 115 0.22 185 0.14
Total 26.06 118

*=p<0,05
Table 8 shows that there was no significant difference in the mean self-efficacy scores
of the students in terms of age variable, p>0.05. There is no significant difference between

students’ self-esteem and age variables. p>0.005.

Investigation of students’ self-efficacy and self-esteem levels according to specialty branch
variable

Table 9 shows the descriptive statistics of self-efficacy and self-esteem levels according

to specialty branch.

Table 9. Descriptive statistics of self-efficacy and self-esteem levels by branch

Branch N X s.d.

Swimming 41 3.38 0.42

Tennis 54 341 0.29

Self-efficacy Football 7 3.27 0.27
Gymnastics 10 3.20 0.31

Volleyball 7 3.47 0.29

Swimming 41 3.10 0.42

Tennis 54 3.04 0.47

Self-Esteem Football 7 3.61 0.48
Gymnastics 10 3.60 0.38

Volleyball 7 3.21 0.09

Table 9 shows that the highest mean self-efficacy score of the students was in volleyball
(X=3.47) and the lowest mean was in gymnastics (X=3.20) according to the branch variable.
The mean scores of self-esteem levels were highest in football (X=3.61) and lowest in tennis

(X=3.04) according to the branch variable.

Table 10 shows the results of the one-way variance test (ANOVA) conducted to
understand whether students’ self-efficacy and self-esteem levels differ according to branch

variables.
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Table 10. ANOVA test results for self-efficacy and self-esteem levels by branch

SOUTCE of sum s.d. Mean Squares F P
Variance Squares
Between-group 0.50 4 0.12
Self-efficacy Within-group 13.31 114 0.12 1.06 0.38
Total 13.80 118
Between-group 4.36 4 1.09
- Tl *
Self-esteem Within-group 21.70 114 0.19 5.72 0.00
Total 26.06 118
*=p<0,05

Table 10 shows that there was no significant difference in the mean self-efficacy scores
of the students in terms of branch variables, p>0.05. Considering the self-esteem levels in terms
of the branch variable, a significant difference was observed. p<0.05. Post-hoc (tukey hsd)
results to find out between which branches there was a significant difference showed that the
self-esteem levels of students in football (X=3.61) were higher than those of students in
swimming (X=3.10) and tennis (X=3.04). Again, the self-esteem levels of students in
gymnastics (X=3.61) were higher than those of students in swimming (X=3.10) and tennis
(X=3.04).

Investigation of students’ self-efficacy and self-esteem levels according to the reason for
choosing specialization variable

Table 11 shows the descriptive statistics of students’ self-efficacy and self-esteem levels

according to specialization branch.

Table 11. Descriptive statistics of self-efficacy and self-esteem levels by reason for choosing a branch

Reason for Choosing 5

Specialization N X s.d.
Career planning 36 3.43 0.36
. Interest in the branch 59 3.30 0.32
Self-efficacy —
Economic income 16 3.47 0.38
Friend recommendation 8 3.48 0.20
Career planning 36 3.18 0.39
Interest in the branch 59 3.14 0.52
Self-Esteem —
Economic income 16 3.37 0.38
Friend recommendation 8 2.71 0.26

Table 11 shows that the highest mean score of self-efficacy levels according to the
reasons for choosing the specialty branch was the recommendation of friends (X=3.48) and the
lowest mean score was the interest in the branch (X=3.30). According to the reasons for
choosing a specialty branch, the highest mean score of the student’s self-esteem levels was
found to be the economic income variable (X=3.37), and the lowest mean score was found to

be the reason for friends’ recommendation (X=2.71).
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Table 12 shows the results of the one-way variance test (ANOVA) conducted to
understand whether students’ self-efficacy and self-esteem levels differ according to the reason
for choosing the specialty branch.

Table 12. ANOVA test results of self-efficacy and self-esteem levels by reason for choosing a specialty branch

Source of Sum

Variance Squares s.d. Mean Squares F P
Between-group 0.67 3 0.22
Self-efficacy Within-group 13.13 115 0.11 1.97 012
Total 13.80 118
Between-group 2.34 3 0.78
Self-Esteem Within-group 23.72 115 0.21 378 0.01*
Total 26.06 118

*=p<0,05

Table 12 shows that there was no significant difference in the mean self-efficacy scores
of the students in terms of the reason for choosing a specialty branch variable, p>0.05.
Considering the students’ self-esteem averages in terms of the reason for choosing the specialty
branch, a significant difference was observed. p<0.05. Post-hoc (tukey hsd) results to find out
the reasons for this difference show that the self-esteem levels of students with economic
income reason (X=3.37) are higher than those of students with career planning reason (X=3.18)

and friends’ recommendation reason (X=2.71).

Investigation of students’ self-efficacy and self-esteem levels according to duration of
interest in the branch variable

Table 13 shows the descriptive statistics of students’ self-efficacy and self-esteem levels

according to the variable of the duration of interest in the specialization branch.

Table 13. Descriptive statistics of self-efficacy and self-esteem levels and duration of interest in the branch

Duration of Interest in the S

Branch N X s.d.

1 year 42 3.30 0.35

Self-efficacy 2-3 years 48 3.45 0.33
4-5 years 16 3.35 0.40

6 years and above 13 3.38 0.27

1 year 42 3.03 0.47

Self-Esteem 2-3 years 48 3.16 0.51
4-5 years 16 3.20 0.31

6 years and above 13 3.44 0.41

Table 13 shows that the highest mean score of self-efficacy levels was 2-3 years
(X=3,45) and the lowest mean score was 1 year (X=3,30) according to the variable of the

duration of interest in the branch. The mean scores of the student’s self-esteem levels were
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found to be the highest for 6 years and above (X=3.44) and the lowest for 1 year (X=3.03)

according to the variable of the duration of interest in the branch.

Table 14 shows the results of the one-way variance test (ANOVA) conducted to
understand whether students’ self-efficacy and self-esteem levels differ according to the

duration of interest in the branch.

Table 14. ANOVA test results of self-efficacy and self-esteem levels according to the duration of interest in
the branch

Source of Sum

Variance Squares s.d. Mean Squares F P
Between-group 0.55 3 0.18
Self-efficacy Within-group 13.26 115 0.12 159 020
Total 13.80 118
Between-group 1.70 3 0.57
Self-Esteem Within-group 24.36 115 0.21 267 0.05
Total 26.06 118

*=p<0,05
Table 14 shows that the mean scores of students’ self-efficacy and self-esteem did not

show a significant difference according to their duration of interest in the branch. p>0.05.

Investigation of students’ self-efficacy and self-esteem levels according to the duration of
specialization branch variable

Table 15 shows the descriptive statistics of students’ self-efficacy and self-esteem levels

according to the duration of specialization.

Table 15. Descriptive statistics of self-efficacy and self-esteem levels and duration of taking the branch

Duration of Taking a Branch N X s.d.

1 semester 15 3.42 0.41

Self-efficacy 2 semester 72 3.38 0.33
4 semester 32 3.33 0.33

1 semester 15 3.31 0.67

Self-Esteem 2 semester 72 3.15 0.40
4 semester 32 3.09 0.50

Table 15 shows that the highest mean score of students’ self-efficacy levels was 1
semester (X=3.42) and the lowest mean score was 4 semesters (X=3.33) according to the
variable of the duration of taking the branch. The mean scores of students’ self-esteem levels
were found to be the highest in 1 semester (X=3.09) and the lowest in 4 semesters (X=3.09)

according to the variable of the duration of taking the branch.
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Table 16 shows the results of the one-way variance test (ANOVA) conducted to
understand whether students’ self-efficacy and self-esteem levels show a difference according
to the variable of the duration of taking a branch.

Table 16. ANOVA test results of self-efficacy and self-esteem levels according to the duration of taking the
branch.

Source of Sum

Variance Squares s.d. Mean Squares F P
Between-group 0.10 2 0.05
Self-efficacy Within-group 13.71 116 0.12 0.42 0.66
Total 13.80 118
Between-group 0.49 2 0.25
Self-Esteem Within-group 25.56 116 0.22 112 0.33
Total 26.06 118

*=p<0,05

Table 16 shows that there was no significant difference in the self-efficacy and self-
esteem of the students according to the variable of the duration of taking the specialty branch,
p>0.05.

DISCUSSION AND CONCLUSION

This study aims to examine the effect of self-efficacy and self-esteem levels on the choice
of specialization branch of students studying in the Department of Coaching at Batman
University School of Physical Education and Sports. The self-efficacy and self-esteem levels
of students have been examined according to variables such as gender, age, field of expertise,
reasons for choosing the specialization, duration of interest in the field, and duration of taking
specialization courses. According to the study, the self-efficacy and self-esteem of the students

of the coaching department were found to be at a medium level.

Considering the self-efficacy and self-esteem of students in their specialization choices
according to gender variable, self-efficacy levels do not show a significant difference according
to gender variable. On the other hand, it was found that self-esteem levels showed a significant
difference according to the gender variable and female students had higher self-esteem levels
than male students. In the study titled “Determination of Assertiveness and Self-efficacy Levels
of Students Studying in Physical Education and Sports College” by Horozoglu (2019), it was
concluded that there was no significant difference between self-efficacy and gender of the
students studying at the School of Physical Education and Sports. In the study titled
“Investigation of self-efficacy and stress coping behaviors of sports sciences faculty students”
by Toktas et al., there was no significant difference between self-efficacy levels and gender

variables. In the study conducted by Pepe (2016) titled “A comparative study of decision-
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making styles, self-esteem and optimism levels of physical education and sports college
students in terms of some variables”, there was a significant difference between self-esteem and
gender variable. This difference was significantly differentiated in favor of female students.

The results of these studies coincide with our study.

In our study, it was observed that self-efficacy and self-esteem in specialty choices did
not show a significant difference according to age variables. The mean scores of self-efficacy
and self-esteem levels were found to be the highest in the 17-19 age range and the lowest in the
26 and over age range according to the age variable. The mean scores of self-esteem were
highest in the 17-19 age group and lowest in the 26 and over age group. In the study titled “The
Effect of Self-efficacy and Psychological Resilience of Sport Sciences Students on Their Life
Satisfaction” conducted by Togoglu (2020), there was no difference between self-efficacy and

age.

In the study, there was no significant difference between the self-efficacy and self-esteem
of the students according to the branch variable they did. Nevertheless, a significant difference
was found between self-esteem and the branch of study, and the self-esteem levels of students
interested in soccer were higher than those of students interested in tennis. Besides, students
who are interested in gymnastics have higher self-esteem levels than students who are interested
in swimming and tennis. The mean scores of self-efficacy levels according to the reasons for
choosing a specialty branch were highest for the recommendation of friends and lowest for the
interest in the branch. The mean scores of self-esteem levels were found to be the highest in
economic income and the lowest in friend recommendation according to the reasons for

choosing a specialty branch.

There was no significant difference between the self-efficacy and self-esteem levels of
the students according to the reason for choosing the specialty branch. There was a significant
difference between self-esteem and the reasons for choosing a major, and the self-esteem levels
of students with economic income reasons were higher than those of students with career
planning and friends’ recommendation reasons. The mean scores of self-efficacy levels
according to the reasons for choosing a specialty branch were highest for the recommendation
of friends and lowest for the interest in the branch. The mean scores of students’ self-esteem
levels were found to be the highest in economic income and the lowest in friend

recommendation according to the reasons for choosing a specialty branch.
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In our study, students’ self-efficacy and self-esteem levels did not show a significant
difference according to the duration of interest in the specialty branch. The mean scores of self-
efficacy levels were found to be the highest 2-3 years and the lowest 1 year according to the
variable of the duration of interest in the branch. The mean scores of the student’s self-esteem
levels were found to be the highest at 6 years and above and the lowest at 1 year according to

the variable of the duration of interest in the branch.

Students’ self-efficacy and self-esteem levels did not show a significant difference
according to the variable of the period of receiving a specialty branch from the school. The
mean scores of students’ self-efficacy levels were highest in 1 semester and lowest in 4
semesters according to the variable of the duration of taking the branch. The mean scores of

students’ self-esteem levels were highest in 1 semester and lowest in 4 semesters.

In the literature review, no study was found that examined the relationship between the
reasons for choosing a specialization and the self-efficacy and self-esteem of students studying
in physical education and sports colleges and sports faculties. According to the study titled
“Examining the self-confidence and self-efficacy levels of students who specialize in tennis,
swimming and football branches” conducted by Adiyaman (2022), it was examined whether
there was a difference according to variables such as gender, sport type, kindergarten
attendance, alcohol use, branch of specialization, how many years he has been interested in,
branch of specialization, how many semesters he took the branch of specialization, the
department he studied, age, reason for choosing the branch of specialization, income status.
There was no significant difference between the self-efficacy and self-confidence levels of the
students in the variables of gender, age, kindergarten attendance, alcohol use, reason for
choosing the branch of specialization, income status, and the type of sport they were interested
in before university. Significant differences were observed between the self-efficacy and self-
confidence levels in the variables according to the number of years the students have been
interested in the specialty branch, the specialty branch, the number of semesters they took the
specialty branch, and the department they studied.

Considering the results of the study, it was seen that the self-efficacy levels of the students
studying in the coaching department and choosing a specialty branch did not show a significant
difference according to the variables of gender, age, specialty branch, reasons for choosing a
specialty, duration of interest in the branch and duration of taking specialty branch courses. A
significant difference was observed between the self-identity levels and the variables of gender,
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the branch they have done, and choosing a specialty branch, but no significant difference was
observed between the variables of age, duration of interest in the branch, and duration of taking
a specialty branch. Descriptive analyses revealed that students’ self-efficacy and self-esteem

were found to be at a moderate level.

Recommendations

Research on what students studying in physical education and sports colleges and sports
faculties pay attention to when choosing their specialization branches is important. In the
literature review, it was seen that there were studies on the entrance exams of students to
physical education and sports colleges, but the psychological factors affecting the choice of
branch during the school period were not examined. This study will be a source for this field.

GENISLETILMIS OZET

GIRIS

Ozyeterlilik algisi, bireyin motivasyonu iizerinde dogrudan bir etkiye sahiptir. Bireyler, yiiksek
bir giivene sahip olduklari ve kendilerini yeterli hissettikleri pozisyon ve durumlar ile ugrasmak
istemekte, diger etkinliklerden kaginmak istemektedir. Ozyeterlilik algis1, bireyin zorluklar ve engellerle
karsilagtigi zaman ne kadar dayanabildiklerini ve olumsuz durumlar ile karsilastiklari zaman hizli bir
sekilde kendilerini nasil toparlayacaklarini tespit etmeye yardimei olmaktadir. Yiiksek bir dzyeterlilik

algisi, bireyin zorluklar karsisinda kendini toparlama enerjisini arttirmaktadir ve bireyin bir aktivite

sirasinda bireysel anlamda yasadiklari endise ve stres miktarini etkilemektedir (Pajares, 2001).

Birey herhangi bir isi yapabilecek kapasiteye sahipken 6zyeterliligi diisiikk oldugu i¢in basarisiz
olmaktan korkup ise hi¢ baglamayabilir ya da eylemin sonucunda basarisiz olacagini diisiindiigii i¢in
basarisiz olabilir. Bagka bir deyisle kisi herhangi bir durumun {istesinden gelebilecek bir donanima ve
yeterlilige sahipken 6zyeterlilik inanci diisiik olabilir. Diisiik 6zyeterliligin dogal sonucu olarak da kisi
eylemi gergeklestirdiginde basarisiz olacaktir ya da eylemi hig¢ gerceklestirmeyecektir (Ozerkan, 2007).
Ozyeterlik inancinin yiiksek seviyede olmasi, kisilerin kendilerine ulasilmasi kolay amaglar yerine
basariya odakli daha yiiksek hedefler olusturmasina ve verdikleri kararlarda tutarli olmalarina sebep
olarak onlarin biligsel siireclerini ve bagartya odaklanmada iist seviyelerde olmasini etkileyebilmektedir.
Oz yeterlik inanci, kisilerin ne kadar caba sarf edecekleri, zorluklar karsisinda ne kadar siire
dayanabilecekleri ve zor durumlarla karsi karsiya kaldiklarinda pes etmeden nasil kendilerini

toparlayabileceklerini belirlemelerine yardimei1 olmaktadir (Azar, 2010).

Benlik kavrami, bireyin kendi hakkinda goriisii, kendini zihninde sunma sekli olarak
tanimlanabilir. Bunun yaninda benlik kavrami, algilarin, kisisel yorumlarin, deneyimlerin, gelecekte
ulagilacak hedeflerin, kisinin zihninin sosyal statiisiiniin ve kisinin zihninin kavramsallastirdig1 seylerin

bir ifadesidir (Hattie, 2014). Benlik saygisi, benlik kavramu ile iligkilidir. Birey, benligiyle ilgili olumlu
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diistincelere sahip ise yiiksek benlik saygisina sahip olabilmektedir. Benligiyle ilgili olumlu diisiincelere
sahip degil ise diisiik benlik saygisina sahip olabilmektedir. Benlik saygist ¢cogunlukla benligin duyussal
yonii ile ilgilidir. Brown benlik saygisini, Bireylerin genellikle kendilerini nasil hissettiklerine iliskin,
kisinin yetenekleri ve becerilerini nasil degerlendirdigiyle ilgili oldugunu sdylemektedir (Curun ve ark.,
2012).

Benlik saygis1 yiiksek olan bireylerin kendisinden beklentisi yiiksektir. Olumlu davraniglart ve
basarili sonuglari nedeniyle diisiincelerini kabul ederler. Davranislarina ve elde ettikleri neticelere
giivenirler. Bu sayede karsilagtiklar1 tepkiler nedeniyle kendilerini ifade etmekte zorlanmazlar ve bagka
diisiinceleri kabul etmeye baslarlar. Yiiksek benlik saygisi, kendine giiven, basarma istegi ve iyimserlik
gibi olumlu 6zelliklerin yani sira baskalarindan saygi gérmeyi gerektirir (Turanli, 2010). Benlik saygist
diisiik kisiler, bagka insanlarin kendi hakkindaki konusmalarini ve diisiincelerine, kendi fikirlerinden
daha fazla 6nem vermektedirler ve kendilerini siirekli olarak negatif bir goz ile degerlendirmektedirler

(Kimter, 2012).

YONTEM

Arastirma grubu (evren-orneklem)

Bu ¢alismanin evrenini Batman Universitesi Beden Egitimi ve Spor Yiiksekokulu Antrenérliik
béliimiinde okuyan 266 dgrenci olusturmaktadir. Orneklem ise se¢iminde uzmanlik se¢imi yapan 3. ve

4. sinifta okuyan 119 6grenciden olusmaktadir.

Veri toplama araclari

Veri toplama araci olarak kisisel bilgi formu, 6z yeterlik inanci 6lgegi ve benlik saygis1 dlcegi
kullanilmustir. Ogrencilerin kendi kapasitelerine duyduklari inanc1 belirlemek igin gelistirilmistir. Riggs,
Warka, Babasa, Betancourt ve Hooker (1994) tarafindan gelistirilen dlgek, Ocel (2002) tarafindan
Tiirkgeye uygun hale getirilmistir. Olgek, dgrencilerin kendi kapasitelerine olan inanglarini belirlemeye
yonelik 10 sorudan olusturulmustur. Ogrencilerin sorularda bulunan ifadelere ne derecede katildiklarini
tespit etmek ic¢in 5’li likert degerlendirme yapilmaktadir. Sorular ters ve diizden sorularak meydana
getirilmistir. Olgegin i¢ tutarlik katsayisi cronbach alfa teknigi ile hesaplanmis ve 0,86 olarak rapor
edilmistir (Riggs ve ark., 1994).

Arastirmada benlik saygisi 6l¢iimii i¢in kullanilan bu 6lgek 1963 °te Morris Rosenberg tarafindan
gelistirilmistir. Rosenberg (1965), gecerlik ve giivenirlik ¢alismalarin1 yaptiktan sonra, 6lgek birgok
arastirmada arag olarak kullanilmustir. Bu aragtirma i¢in 6l¢egin benlik saygisi alt boyutu kullanilmastir.
Cuhadaroglu (1986) tarafindan Tiirk¢eye uyarlanan 6lgek, dortlii likert tipine sahip 10 sorudan olusan
ve kisinin kendini degerlendirdigi bir 6l¢ektir. Puanlama kategorileri ‘hi¢ katilmiyorum’ ile ‘tamamen
katiliyorum’ arasinda degisen 5 olumlu ve 5 olumsuz soru ifadesinden olusur. 1.2.4.6.7. maddeler

olumlu, 3.5.8.9.10. maddeler ise olumsuzdur. Olgegin puanlamasinda diisiik puan benlik saygisinin
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yiiksekligini, yiiksek puan ise diisiikliigiinii gostermektedir. Olgegin Cronbach alfa giivenilirlik

katsayisinin 0,76 oldugu goriilmiistiir.

Verilerin analizi

Ogrencilerin doldurdugu dlceklerden verilerin analizi i¢in SPSS programi kullanilarak verilere ait
tanimlayici istatistik, frekans tablolari, giivenirlik analizi, normallik testi ve fark testleri ile veri analizi
gerceklestirilmistir. Yapilan normallik testi sonuglarina gore 6z yeterlilik 6lcegi ve benlik saygisi 6lcegi
ne ait verilerin basiklik ve ¢arpiklik degerleri normal dagilim araligindadir. Bu 6lgeklere ait verilerin
analizi i¢in parametrik testlerden t-testi ve anova testleri yapilmistir. Bu ¢aligmada uygulanan 6rneklem
icin dlceklere giivenilirlik ve gegerlilik analizleri uygulanmstir. Olgeklerin giivenilirlik kriteri olarak

Cronbach alfa katsayisi kullanilmigtir (Akbulut, 2010).

TARTISMA VE SONUC

Yapilan ¢aligma sonuglarina bakildiginda antrendrliik boliimiinde okuyan ve uzmanlik bransi
segen Ogrencilerin 6zyeterlilik diizeylerinin cinsiyet, yas, uzmanlik bransi, uzmanlik segme nedenleri,
brangla ilgilenme siiresi ve uzmanlik brans dersi alma siiresi degiskenlerine gore anlamli fark
gostermedigi goriilmistiir. Benlik diizeyleri ile cinsiyet, yapmis olduklari brans ve uzmanlik bransi
segme degiskenleri arasinda anlamli fark goriilmiis olup, yas, brangla ilgilenme siiresi ve uzmanlik
brangi alma siiresi degiskenleri arasinda anlamli fark goriillmemistir. Yapilan betimsel analiz sonuglarina

gore 6grencilerin 6zyeterlilik ve benlik saygilar orta diizeyde bulunmustur.
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